
Important Dates:

UPDATES
CURRICULUMMarch 7 - Superintendent’s Conference

Day
March 22 - 1/2 Day 
March 25-April 1 - Spring Break
April 14 - PMS/PHS Pops Concert
@9pm
April-May - NYS testing window
May 21 - PMS Spring Art Show @ 6pm
May 21 - PMS Spring Concert @6:30pm
May 22 - Clinton Spring Concert @6pm
May 30 - PHS Art & Music Festival
@6:30pm
June 4 - Elementary all district concert
@6pm
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Ms. Woods, Supervisor of Elementary Education, is
a Wilson certified coach in Fundations levels K, 1,
and 2.  She will be extending her certification for
level 3 this year.  If you’re looking for additional

support in implementing Fundations, want to see a
model lesson, or are simply looking for advice,
please sign up with Ms. Woods using this link:

https://forms.gle/PMpFFwA8p7eJup7k7

PROFESSIONALPROFESSIONALPROFESSIONAL
LEARNINGLEARNINGLEARNING

OPPORTUNITIESOPPORTUNITIESOPPORTUNITIES
The following courses are offered online
through the PCSD Teacher Resource
Center.  For more information and to
register, click the title!

Leading and Managing a Differentiated
Classroom

iReady Independent Learning

Independent Learning Goals

While studies indicate that students who spend 45 or
more minutes on iReady per week are more likely to not
only reach their yearly progress goals, but also reduce
the gaps in their understanding and performance and
perform better on assessments, the time alone isn’t
enough.  Students also need to monitor their own
progress, set goals, and pass their lessons.  To monitor
the rate of passing, these charts use color-coded stars to
indicate the percent of students who are passing their
lessons in both Reading and Math. 

Keep an eye not only on the amount of time students are engaged in their lessons, but also how they are passing their
lessons.  Using the personalized instruction summary, you can easily monitor how much time your students are
spending on the program, the number of lessons they’be completed, the number in progress, and the percent passed.  
Looking deeper, you can view each child’s individual summary to see their progress in each domain, as well as their
upcoming lessons to help them stay on track.

https://docs.google.com/document/d/1ZNfWOiKBN1qiddc32Ll3b7Dn4mgmb07uhpGPCgtG-Ck/edit?usp=sharing
https://docs.google.com/document/d/1ZNfWOiKBN1qiddc32Ll3b7Dn4mgmb07uhpGPCgtG-Ck/edit?usp=sharing
https://forms.gle/PMpFFwA8p7eJup7k7
https://www.mylearningplan.com/LearningPlan/ActivityProfile.asp?I=4638376
https://www.mylearningplan.com/LearningPlan/ActivityProfile.asp?I=4638376


Whether on campus or remote, students' ideas, aspirations, and passions must remain at the
center of instruction.

When the pandemic’s shelter-in-place orders relegated students to a two-inch box on a laptop
screen, educators instinctively understood that we would have to shift our practice to prioritize
student engagement more fully. Despite its many challenges, the pandemic has reified the
importance of curricular organization, active learning strategies, and authentic assessments as
essential tools for deep engagement. In response to the ever-changing COVID learning
landscape, many teachers at our high school deliberately chose to adopt more student-
centered, project-based practices that had once felt too costly in class time, content coverage,
or perceived rigor.

The challenge of engagement was steep. After maneuvering our way through the spring of 2020,
our educators reflected in professional learning time on their pre-pandemic practice to adapt
their classroom techniques for remote instruction. We heard from colleagues who had
experience teaching online summer school or who were learning in online graduate programs.
We worked in teams to redesign and “Google-proof” our assessments. At every juncture in
curricular decision making, we invoked the visual of our students’ faces, shrunken into
miniatures and arrayed in tiles on a screen.

Straight From the Mouths of Students

Our students noticed the changes we had made. At four intervals throughout that first year of
unprecedented instruction, our school leadership team surveyed all 9th-12th grade students
during class periods, asking them to describe the specific assignments, assessments, and
experiences they found most engaging. In sifting through some 4,187 lines of open-ended and
Likert scale questions, clear patterns emerged around the types of work and practices that
sustained engagement.

Regardless of the discipline, the experiences students valued most were ones that placed them
in partnership with peers, in conversation with the world around them, and in a safe space to
explore, reflect on, and share their own experiences and ideas. They valued the opportunity to
gather their own data on their carbon consumption and trash output in science classes and to
apply their scientific knowledge to analyze the effects on the environment. They raved about
simulations in their social science courses that turned them into moot court attorneys and UN
security council members, as well as opinion papers in English that placed their ideas and
questions at the center. They enthused over drawing portraits of essential workers and taking
photographs that documented quarantine through their lens. They wanted to problem-solve in
teams, whether in calculating cosines in math or building a website for a new restaurant in
Spanish.

Beyond specific assignments, students described universal classroom practices that drew them
into learning. They noted that transparency matters in how teachers organize learning, share
goals, and describe assessments. Clarity in purpose helped students understand where they
were headed and gave them confidence that they could get there. They valued knowing the
teacher cares about them as individuals and appreciates their contributions, which they
perceived through whole class check-ins, one-on-one meetings, and the flexibility to complete
their best work — even if it didn’t always fit within the prescribed timeline.

This fall, many schools understandably began to fill perceived gaps with more content,
homework, and skill-and-drill activities. Although our school’s shifts had yielded engagement
dividends, they took more time to plan, teach, and learn. We had made the changes to our
courses out of necessity. Yet, remote learning had exposed the limits of how we typically foster
engagement and gave us new perspectives into our students’ experiences.

We decided to explore how we might carry forward the best of what we are learning from
COVID-era instruction about student engagement.

Engagement Through Motivation

At first glance, engagement as a concept can be abstract and up for interpretation. Is it the
student’s responsibility to be engaged or the teacher’s responsibility to cultivate that
engagement? Fortunately, we educators had enough humbling moments over Zoom to
appreciate that increasing engagement doesn’t depend on our ability to be stand-up-
comedians, or on our knowledge of the latest online platform for turning test review into a
game. True engagement is about people — and rests at the intersection of motivation and active
learning (Barkley, 2010).

What Students Have to Say About Engagement
By Diana Neebe & Sharon Sikora - January 27, 2022

https://www.ascd.org/el/articles/what-students-have-to-say-about-improving-engagement

Elevating Success

District Admin Attend
Leadership Forum

Mr. Mott, Ms. Woods, and Ms. Bisti attended the Age of
Learning Leadership Forum this past week, attending

several sessions on initiative implementaiton, the  
science of reading, kindergarten and net grade level
readiness, AI in education, and other topics geared

towards successful strategies for supporting student
learning.  The conference included a tour of the Age of

Learning Headquarters, hands-on workshops with
various digital platforms, and data-driven

programming and design.  Keynote speakers included
Kenneth Sutton and Dr. Catlin Tucker.

PCSD Exemplary Educator  
Nominations are Open!

The Exemplary Educator Event will take place again this
spring to recognize exemplary work throughout the
Poughkeepsie City School District. This year any staff
member can make a nomination.  

Nominations must include detailed information of how an
individual made significant impact and effort towards
meeting building/district goals, improving student
achievement, and improving culture and climate. In
addition, there is a space for you to identify other elements
that make this person an exceptional member of the PCSD
community. You may nominate any staff member and may
make multiple nominations. Nominations must be made
from your PCSD school email address.

All nominees will be celebrated at the Exemplary Educator
Event on Tuesday May 7th and the finalist for each
category will be announced. All nominations must be
completed and submitted by Friday March 15, 2024 at
4:00PM.

Exemplary Educator Nomination Form

https://www.goodgoodgood.co/articles/how-to-celebrate-native-american-heritage-month
https://www.ascd.org/people/diana-neebe
https://www.ascd.org/people/sharon-sikora
https://www.ascd.org/el/articles/what-students-have-to-say-about-improving-engagement
https://docs.google.com/forms/d/e/1FAIpQLSeM8QGv-kW-vEHtVmhOVxmUQum-uYpXjLi08PV0MPCPofDZ4A/viewform?usp=sf_link


The first key to engagement is motivation. Research suggests that educators can predict students’ motivation responses based on whether they value the task
and can expect to succeed at it (Brophy, 2004). Students are more likely to value, and thus be intrinsically motivated by, a task that offers genuine choice and
allows them to work toward something they find inherently interesting (Deci & Ryan, 1985).

In our own school, as the skies in northern California turned an unnerving orange hue and wildfires ravaged the West Coast, students engaged in learning
experiences around the climate crisis. They considered solutions to ocean acidification in chemistry, wrote eco-poetry in English, and designed sustainable
fashion in Spanish. We create the conditions for increased motivation by ensuring students find personal connection to what they are learning and with whom—
including seeing themselves and the world around them reflected in the curriculum.

Moreover, students are motivated if they believe they are equipped with the skills and tools necessary to succeed—the foundation of self-efficacy (Bandura,
1997). Students need to know that the teacher has their back, which teachers demonstrate by nurturing strong teacher-student relationships with, and holding
high expectations of, every student (Hattie & Zierer, 2018). In our student surveys, the importance of choice and clarity emerged again and again in their
descriptions of their most engaging learning experiences. They valued having agency in determining their learning teams, specific topics, and the final forms
their projects would take.

Engagement Through Active Learning

The second key to engagement is active learning. Learning by doing often plays out as project-based or inquiry-based learning, simulations, guided discovery,
and structured, hands-on activities. Students might have opportunities to construct knowledge in community through discourse and social interactions
(Berkeley Center for Teaching and Learning, 2021). In our own classes, we reimagined tried-and-true classroom active learning strategies for remote
collaboration, like expert and jigsaw groups, see-think-wonder protocols, and KWL charts as organized breakout rooms, guided chats, and collaborative Google
Jamboards. 

Learning is further encoded through metacognition, a practice of monitoring one’s own thinking, performance, progress, and cognitive process (Bransford,
Brown, & Cocking, 2000). Explicitly scaffolding metacognition—whether through an exit ticket, regular reflection, or weekly course feedback—improves learning
outcomes by helping students better understand what they know, what they don’t know, and how they got to where they are. The process is vital to students’
ownership of their learning and ability to apply their learning to new situations (Bransford, Brown, & Cocking, 2000). Teaching metacognition is as simple as
prompting students to plan the strategies they will use for a task, monitoring their thinking and progress as they go, evaluating their performance against a given
standard, or reflecting on the sum of their learning (Tanner, 2012). Each of these moves increases students’ active participation in their own learning, which
increases engagement.

Whether on campus or remote, our students – their ideas, aspirations, wonderings, contexts, and passions – must remain at the center of our instruction. By
being intentional with curriculum design and assessment, we can increase students’ connection to the learning process and our own enthusiasm for what and
whom we teach.

Reflection for the Next Chapter

A crucial step in embracing COVID-era lessons is to share them. Over the past two years, our school has dedicated opportunities for reflection, collaboration,
and faculty-led sharing sessions that draw upon each individual's experiences and insights. The answers reside within each teacher; the well is deep.

The following set of questions is one we have used to guide individuals and teams in school-wide professional learning, departmental and course team
conversations, and annual individual reflections on student feedback:

Valuing the Work:
What matters to my students? How do their interests, passions, concerns, and hopes show up in my course and in my discipline?
How do I structure choice, how often, and how does choice manifest itself in the curriculum?
Where are the existing and potential connections between what matters to my students and my course learning outcomes?

Expecting to Succeed:
What knowledge, skills, and gifts do my students bring to the classroom? How do I explicitly build a bridge from these starting points toward clearly defined
learning goals and big ideas?
What are my strengths in affirming for my students that I care about them, value their ideas, and believe in their capacity to succeed? Where are my blind
spots?
How will I renew in myself each day the conviction that my students can and will succeed?

Learning by Doing:
When my students connect most with my course materials, what are they doing? How often in my curriculum are there opportunities for revision and
multiple submissions to demonstrate growth?
In what ways do my students discover content through exploration, collaboration, and authentic application?
When do my students exhibit pride or express joy in their learning?

Reflecting on Learning:
How do I structure opportunities for reflection before, during, and after a unit? Can my students articulate their learning of a lesson, a concept, or the
essence of my entire course?
How do my students document the strategies they use to solve problems, answer prompts, or plan projects?
Where can I incorporate reflection on their learning into each of my lessons; what they have learned, how they have learned, and what they are still curious
about?

Our profession is swirling with big questions about what education should look like on the other side of this pandemic. We do not have to slip back into the well-
worn grooves of the way things were. Instead, we can embrace the wisdom of practice to write the next chapter, setting a bold and hopeful intention for what
teaching and learning might become.

Perhaps we yearn for an education that brings into fullness the elements we only dabbled with when we felt we had extra time—an education that is truly
dynamic and student-centered, collaborative and more human; slower and deeper; that engages students in grappling with the challenges and opportunities of
the world around them, fosters a sense of empathy and interconnectedness, and prepares them to lead with courage and confidence. We can make it so.

http://jamboard/
http://jamboard/

